
Unit Title: It’s How You Say It 
 
Overarching Question: Where and how do image, text, and power intersect? 
 
Subject Area: Visual Art and Text (Illustration, Poetry, Graphic Design, 
Advertising, Collaborative work, Sound, Video, Animation, Socially Engaged Art) 
 
Grade Level: 9-12 
 
Time: 8 class periods; 2-4 hours each 
 
Description of Learning Context:  
 
NYU, Barney Building, 10-20 students. Some students may know each other, 
many will be meeting for the first time. This is a once weekly class, and students 
may be absent or late relatively often as it is an out of school setting. Participants 
are high school aged students, mostly 15-17 years old, experienced in art, 
motivated, intelligent, most are from NYC (but not all). 
 
Goals include familiarizing themselves with and researching 3-4 contemporary 
artists that influence their work in image/text combinations, as well as their work 
outside of the class. At the end of the class, students will leave with one 
sketchbook, 3 smaller projects and/or editions, and one larger project and/or 
editions. Some of these may be collaborative works.  
 
Special resources/materials for use during class include TV/internet connections, 
Computers, $200 budget to purchase materials, Sam and Joe present for 
support, email contact during the week.  
 
Unit Focus/Overview 
 
Focus/Rationale: 
 
This unit will assist students in developing a sense of language and stylistic 
choices in terms of how text and image are presented in various platforms. 
Students will be asked to consider the ways in which these choices can enhance, 
alter, or subvert the intended meaning of the piece. Throughout the semester, 
students with examine the use of text and image in contemporary art. Vocabulary 
to be learned will include: juxtaposition, appropriation, irony, subversion, contrast, 
intersection, interdisciplinary, target demographic/intended audience, lettering, 
and typography. Students will also be exposed to unorthodox art practices such 
as zines/bookmaking, socially engaged art practices, and collaborative art. 
 
This unit is relevant because as high schoolers in New York, students are 
surrounded by text and image in the city. Our goal then is to aid students in 
developing visual and cultural literacy, and their capacity to judge and decode 



advertisements and the media. Developmentally, teen students are at a point 
where they are typically seeking greater individual freedom and representation, 
and the use of text and language in art is a powerful means for individual 
expression. The emphasis on power will also ground this unit in the current 
political and media-saturated environment. This unit will expand upon this 
concept, exploring the ways that text and image can work together and be 
distributed to promote democratic ideals. 
 
Unit Overview: Curriculum follows an arc of evaluating individual 
interests/practices in image/text/power to moving outward to larger social & 
political realms 
 
Section 1: Sub-Question: How do we communicate with ourselves? (How do we 
observe and reflect upon our own experiences, interests and behaviors?)   
 

Lesson 1: Making sketchbooks, mind mapping, journaling, getting to know 
each other 
 
Artists: Julie Mehretu, Ward Shelley, Daniel Zellers, Lars Arrhenius 

 
Section 2: Sub-Question: Who are we speaking to, and what do we want to say 
to them? (How can we explore a single message in multiple ways? How can 
different mediums alter, intensify, or subvert the meaning behind a message?) 
 

Lesson 2: Collaborative text and image pairing, demo on 
lettering/typography, overview on contemporary artists who work with 
image and text, paragraph-sentence-word exercise and lettering based on 
relevant emotion(s) 
 
Artists: Glen Ligon, Adrian Piper, Jenny Holzer, Felix Gonzalez-Tores 

 
Lesson 3: Continue lettering piece from last week & in-progress critique, 
discuss overarching question, Photoshop demo (flipping images, basic 
Photoshop skills), demo in illustrator (more text manipulation). Students 
will combine their hand lettered text with an image through these 
techniques 
 
Artists: Sophie Calle, On Kawara, Ghada Amer, Tatyana Fazlalizadeh  

 
Section 3: Text and image in the media, news, advertising, commercials, 
product labels. Sub-Question: Who is speaking to us? How and for what 
purposes? (How do image and text combine to convey a specific message?) 
 

Lesson 4: Students will be introduced to the Situationist International 
movement and discuss the effect of mass media and advertising in their 
lives. Students will use copies of advertisements and samples of 



magazines and newspapers to create an image transfer collage that 
addresses these influences through appropriation and subversion.  

 
Artists: Barbara Kruger, Hannah Hoch, Romare Bearden, Robert 
Rauschenburg, selected works from The Situationist International 

 
Section 4: Text and Image in Socially Engaged Art practices 
Sub-Question: What questions do we want to ask? To whom? How? And how 
will we get answers?  
 

Weeks 5: We will explore the overlap of power. Students will answer 
questions about power in their own lives and how they see it played out in 
the world. Then students will gather into groups to brainstorm about 
power, using a series of prompts as starting points.  Group inquiry and 
feedback will lead to individual work on creating their proposal for the final 
project. 
 
Artists: David McGlynn, Candy Chang, Dominique Falla, Joseph Egan and 
Hunter Thompson 

 
Weeks 6-8:  Students will work on final projects (Leading off proposals 
from the project from week 5) based on the essential question guiding this 
unit (the intersection of power, text, and image). This will be largely 
student-directed though we will provide ongoing support and feedback as 
well as any material demos that are appropriate.  
 
Websites:  
 
In Pursuit of Magic, http://inpursuitofmagic.tumblr.com/ 
Continued Story, http://theheartplace.tumblr.com/post/42570394170 
The Gap by Ira Glass, http://vimeo.com/85040589 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



LESSON ONE 
 
Unit Title: It’s How You Say It 
 
Overarching Question: Where and how do image, text, and power intersect? 
Lesson Title: First Person Talk  

 Sub-question: How do we communicate with ourselves? 
 
Grade Level: High school 
 
Time (Number/Length of class sessions): 1 class, 2 hours in length 
 
Central Focus/Rationale: 
 
We are teaching this lesson because it is essential that students consider how 
they communicate with themselves if they are to consider how they communicate 
with others as well as the world at large. A better metacognitive understanding of 
students’ own use of text and image will be an asset to them when they consider 
the way that they, as viewers or consumers, decode and decipher text and image 
and implications of power. This lesson will be a foundation for studies in 
upcoming weeks that focus more explicitly on our historical, cultural, and socio-
political contexts of text and image.  
 
In this lesson, students will be given an opportunity to experiment with form and 
structure in a very personal way and create work that is specific to their lives. By 
the end of class, students will create a visual map of their brain to examine how 
they organize their ideas and interests and look at the outside influences that 
affect the ways in which we communicate with ourselves. As teachers, we will be 
able to learn a lot about the students and their interests and preferred modes of 
working through this series of exercises. We will have more information to aid us 
in designing future curricula. 
  
Pedagogical Rationale/Theoretical Reasoning: 
 
Freire encourages us, as educators, to begin with the student and to meet them 
where they are. This lesson will allow us to learn a lot about the students, their 
interests, their developmental or skills levels, and their strengths and 
weaknesses. We will thereafter be able to work and plan within the framework of 
the students’ needs and interests instead of outside of it. 
 
Learning Objectives: 
 

Technical: Students will experiment with different combinations of text 
and image to create a conceptual map of their mind/ a representation of 
how they think 



Conceptual: Students will reflect on the ways in which they communicate 
with themselves, and be exposed to other artists who explore similar ideas 
 
Language-Based: Students will identify words and concepts that are 
significant for them and evaluate the ways that they are interconnected 

 
Language Use: 
 

Primary Language Function: Students will use language to analyze the 
ways in which they communicate with themselves and organize their own 
mind.  

 
 Vocabulary: Metacognition, self-talk   
 

Syntax: Students will communicate their ideas verbally and through 
written text and text-based maps 

 
Instructional Resources & Materials:  
 

Supplies/equipment/tools: 
 -Computer/Screen 
 -Paper for sketchbooks 
 -Manila folders/poster board for sketchbooks 
 -Large paper for mapping project 
 -Rubber bands 
 -Pencils 
 -Markers 
 -Glue 
 -Paper for collage 
 -String 
 -Charcoal 

-Oil pastels 
-Colored pencils 
-Magazines 
-Rulers 
-Watercolor 
-Scissors 
-Fabric 
-Crayons 
-Tape 
-Colored tape 
-Erasers 
-Rubbing texture plates 
 
 
 



Artwork/Media:  
 
-PowerPoint slide show of Sketchbooks 
 
- PowerPoint Slideshow of work by artists (including but not limited to): 
Julie Mehretu, Ward Shelley, Daniel Zellers, Lars Arrhenius 

 
Handouts/Ancillary Instructional Resources: Handouts for beginning of 
class 

 
Instructional Strategies and Learning Tasks:  
 

How will you begin: 
 
1. As students walk in, they will be handed a sheet of Questions with 
creative prompts that they can start answering while they wait for others to 
walk in.  
 
2. Introduction of names and ask if you could get a tattoo right now, what 
would it be? We will ask the students: What do you already know about the 
class? What do you think this class will be about? What do you hope it won’t 
be about? 
 
3. We will introduce students to a PowerPoint slideshow of sketchbooks. 
Here we will show them examples of different types of sketchbooks (ours 
and other artists) and the variety of uses of a sketchbook. Students will then 
make sketchbooks of their own using long paper and rubber bands to allow 
for adding more paper in the future.  
 
What activities will you do: 
 
4. Students will return to the set of questions/prompts given to them in the 
beginning of the class, to answer on their own in their sketchbooks. 

 
5. Students will have the opportunity to share their responses with 
classmates by doing a “speed dating” version of sharing: 2 concentric 
circles, one facing in one facing out, and the outer one switches to the left 
after each pair has shared for a minute or two. This gives students a chance 
to know each other on a more individual level, start thinking about interests 
they might have in common (which will be helpful for collaboration too) 
 
6. Students will meet back as a class and we will introduce the Brain 
Mapping Project. We will ask students to reflect on the question, “How do 
you communicate with yourself?” as we show them a PowerPoint Slideshow 
of artists who work on archiving their thought processes and visually 
mapping their ideas 



 
7. We will then do a visualization exercise with students –they will close 
their eyes or soften their gaze and we will read “if next week you lost your 
memory, what kind of document would help you remember the way that you 
organize information, language, and image and the way you think about and 
interact with the world? If you were to take a snap shot of your brain, what 
would it look like?” 
 
8. Students will have the remainder of class to create a “map of their brain” 
to express how they think, remember, and communicate, using a variety of 
materials.  
 
How will you close the lesson: 

 
9. We will start to clean up the materials and discuss how they think the 
project went, what they thought about, what they noticed, and what they 
struggled with.  

 
How will you make transitions: We will write the agenda on a large sheet 
of paper. When starting each activity, we will say how long we will spend on 
it so they are aware of how much time they will have. We will also give one-
minute warnings before going into the next activity.  

 
Differentiated Instruction: Being flexible in the moment, for example, if 
students need to move around more, we could switch seats mid-class or 
have a walk around to look at each other’s work. Or if students need help 
becoming more comfortable with each other we could add more “getting to 
know you” questions 

 
Informal and Formal Assessments of Student Work:  
 

Pre-Assessment: Through discussion we will gauge students’ knowledge 
of and expectations of the course. We will also gauge students’ knowledge 
of the themes, ideas, and artists being introduced. 

 
In-process Assessment: As students work, we will circulate the room to 
converse and offer formative assessments in the form of verbal feedback. 

 
Final Assessment: At the end of class select students will present and 
share their work and the class will discuss their varying processes. We will 
also provide “exit cards” for students to write down the question they 
enjoyed exploring the most from the questionnaire handout and the 
question they found most challenging.  
 



How assessment informs future instruction: The assessments from 
the first lesson will inform future lessons by taking into account students 
varying needs and interests, and skill-sets. 

Visual Art Standards:  
 
Standard 1: Creating, Performing, and Participating in the Arts  
Students will actively engage in the processes that constitute creation and 
performance in the arts (dance, music, theatre, and visual arts) and participate in 
various roles in the arts.   
 
Standard 2: Knowing and Using Arts Materials and Resources   
Students will be knowledgeable about and make use of the materials and 
resources available for participation in the arts in various roles.   
 
Standard 3: Responding to and Analyzing Works of Art   
Students will respond critically to a variety of works in the arts, connecting the 
individual work to other works and to other aspects of human endeavor and 
thought. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Lesson One –Handout Index: 
 
Questions/Prompts Worksheet----Choose a few that interest you and reflect 
 

1. Draw a diagram of the way you respond to stress. 
 
 

2. Make a list of your top priorities in life. 
 
 

3. Create a timeline of your highs and lows in life. 
 
 

4. Draw a picture of the way your dreams are organized. 
 
 

5. Visually organize your social life using symbols. 
 

 
6. Create a chart that represents which things you are most likely to 

remember and for how long. 
 
 

7. Imagine your emotions as different shapes - What do they look like and 
how are they connected? How do they intersect? How are they labeled?  

 
 

8. Represent your strengths and weaknesses in different fonts/text styles. 
 
 

9. What lies do you tell yourself? What do you know to be true? 
 
 

10. How would your vulnerabilities look if they were represented in a 
sculptural form? 

 
 

11. How do you organize? 
 
 

12. What thoughts do you possess that you feel are most powerful? How do 
you communicate most powerfully? 

 
 
 
 



Lesson One –Slideshow Examples: 
 

 
Ward Shelley 
 
 

 
Daniel Zellers 
 

 
Lars Arrhenies 
 

 
Julie Mehretu 



LESSON TWO 
 
Unit Title: It’s How You Say It 
 
Overarching Question: Where and how do image, text, and power intersect? 
Lesson Title: One to one 

Sub-question: How do we communicate a message to one other person? 
   Who are we speaking to, and what do we want to say? 

 
Grade Level: High school 
 
Time (Number/Length of class sessions): 1 class, 2 hours in length 
 
Central Focus/Rationale: 
 
We are teaching this lesson because in the last lesson we had students consider 
how they communicate with themselves if they are to consider how they 
communicate with others as well as the world at large. This lesson we are 
moving more outward to the next kind of connection: how do you communicate a 
message to one other person. We will have students choose a person that they 
have strong feelings towards (love, hate, disappointment, worried for, excited for, 
etc) and have them relay a message to them in three ways (a paragraph, a 
sentence, and a word). They will experiment with the juxtaposition of different 
types of lettering styles to convey the messages. 
 
Pedagogical Rationale/Theoretical Reasoning: 
 
Freire encourages us as educators, to begin with the student and to meet them 
where they are. This lesson will allow us to learn a lot about the students’ 
relationship to others and the way they express emotions through words and 
fonts. Hand-done lettering was also a topic that students expressed they would 
like to explore in this class. 
 
Learning Objectives: 
 
Technical: Students will experiment with different combinations of text and 
image to create a message to one other person in three different ways. 
 
Conceptual: Students will evaluate the formal and conceptual links between 
typography/text styling and meaning 
 
Language-Based: Students will identify words and concepts that are significant 
for them and evaluate the ways that they are interconnected 
 
 
 



Language Use: 
 
Primary Language Function: Students will create a short paragraph-long text in 
the second-person tense. They will reduce this text to one sentence, and then 
one word. 
 
Vocabulary: Juxtaposition, Irony, Context, Lettering, Stenciling, Typography 
     
Syntax: Students will discuss their work and the ways in which certain text styles 
carry certain meanings (for them or generally). They will evaluate how well these 
meanings are received by, or communicated to others 
 
Instructional Resources & Materials: 

Supplies/equipment/tools: 
  -Computer/Screen 
  -Paper for sketchbooks 
  -Paper 
  -Pencils 

-Sharpies 
  -Markers 
  -Charcoal 

-Oil pastels 
-Colored pencils 
-Watercolor 
-Scissors 
-Tracing paper 
 

Artwork/Media: 
 
PowerPoint Slideshow of work by artists (including but not limited to): 
Glen Ligon, Adrian Piper, Tatyana Fazlalizadeh, Felix Gonzalez-Tores 
 
Handouts/Ancillary Instructional Resources: 

- Examples of hand-done typography (they can see the work put into it) 
-Typography handouts for students to glue into sketchbook: one with 
typography vocab. and the other a variety of fonts 

 
INSTRUCTION STRATEGIES AND LEARNING TASKS: 
 
How will you begin: 

 
1. Instructors will discuss the trajectory of the class. The first four weeks will 
be exploratory - new concepts, artists, and techniques will be introduced. 
Simultaneously we want students to be considering the “big question” and 
thinking about where they want to go with it. We will bring the essential 
question up on the screen and have students turn and talk to the person 



next to them about “the intersection of text, image, and power” and what it 
means to them 

 
What activities will you do: 
 
3. Students will then be introduced to the project and concept of using text to 
convey a direct message in art and we will present a slideshow of artists who use 
text in different ways as a form of address.  
 
4. Students will then be asked to think of a person who brings up strong 
emotions. Someone they want to say something to. They will write a full 
paragraph (3-5) sentences in their sketchbook addressing that person. They will 
then take the most prominent sentence from that paragraph and isolate it. They 
will then take the most prominent, or significant word - the word that boils their 
message down for them (whether or not it is found in their original text), and 
isolate that.  
 
5. Students will choose either their paragraph, sentence, or word that they would 
like to work with and illustrate. They will be presented with the task: amplify or 
complicate your message by considering the font/typography and material with 
which you display your word, sentence, or paragraph. Does the typeface/style 
contrast with the word - does it intensify the meaning, etc.? how? 
 
6. We will provide demos on drawing transfer (tracing fonts from 
magazines/books on tracing paper, covering back of tracing paper with graphite 
and transfering to work), demos on resist method (creating text with cut out 
pieces of tape and then surrounding with graphite, charcoal, or paint). 
*If students would like demos on sewing or brushwork or other processes, invite 
them to ask for a small group demo 
 
7. Students will have the remainder of class to work.  
 
How will you close the lesson: 
 
8. We will start to clean up the materials and discuss how they think the project 
went, what is being communicated, what they thought about, what they noticed, 
and what they struggled with. 
    
9. For next class we will poll students - who knows how to use Photoshop? Who 
would like to learn? Who knows how to use illustrator? Who would like to learn? 
What other processes are you interested in learning? 
 
How will you make transitions: This week we will write the agenda on the 
board so students are aware of what is coming up. Before starting each activity, 
we will give a brief synopsis of what we are doing so students are not confused 
about why they are doing certain things. When starting each activity, we will say 



how long we will spend on it so they are aware of how much time they will have. 
We will give a one-minute warning to student before going on to the next activity. 
 
Differentiated Instruction: Being flexible in the moment, for example, if students 
need to move around more we could switch seats mid class or have a walk 
around to look at each others’ work. If a student finishes early, we will give them 
a chance to revisit old questions or assignments from the week before 
 
Informal and Formal Assessments of Student Work: 
 
Pre-Assessment: Through discussion we will gauge students’ knowledge of and 
expectations of the course. We also will gauge students knowledge of the 
themes, ideas, and artists being introduced. 
 
In-process Assessment: As students work, we will circulate the room to 
converse and offer formative assessments in the form of verbal feedback. 
 
Final Assessment: At the end of class select students will present and share 
their work and the class will discuss their varying processes. At the end of the 
unit we will also offer students a summative assessment in the form of a verbal 
discussion or written evaluation. 
 
How assessment informs future instruction: The assessments from this 
lesson will inform future lessons by taking into account students varying needs 
and interests, and skill-sets. 
 
VISUAL ART STANDARDS:  
 
Standard 1: Creating, Performing, and Participating in the Arts  
Students will actively engage in the processes that constitute creation and 
performance in the arts (dance, music, theatre, and visual arts) and participate in 
various roles in the arts.   
 
Standard 2: Knowing and Using Arts Materials and Resources   
Students will be knowledgeable about and make use of the materials and 
resources available for participation in the arts in various roles.   
 
Standard 3: Responding to and Analyzing Works of Art   
Students will respond critically to a variety of works in the arts, connecting the 
individual work to other works and to other aspects of human endeavor and 
thought. 
 
 
 
 
 



 
Lesson Two –Handout Index 
 

 
 

 
 
 



Lesson Two –Slideshow Examples: 
 

 
Glen Ligon 
 

 
Adrian Piper 
 

 
Jenny Holzer 



LESSON THREE 
 
Unit Title: It’s How You Say It 
Overarching Question: Where and how do image, text, and power intersect? 

Lesson Title: Layering meaning 
   Sub-question: How can we explore a single message in multiple ways? 

How can different mediums alter the meaning behind a message or add to it?   
 

Grade Level: High school 
 
Time (Number/Length of class sessions): 1 class, 2 hours in length 
 
Central Focus/Rationale: 
 
In the last lesson we began to look at how a person communicates a message to 
one other person and had students come up with a piece of text to design that 
conveyed a strong feeling they had towards someone. This week we will be 
expanding upon this idea and will explore new methods for working with the 
same message in an attempt to add greater layers of meaning or alter it. 
Students will continue working on their text pieces, and will be given new tools 
via Photoshop and Illustrator to consider as they expand their pieces. 
 
Pedagogical Rationale/Theoretical Reasoning: Dewey tells us that students 
learn through experience. Students will explore two-dimensional dry and wet 
media, as well as computer imaging software first hand to expand their artistic 
material and technical vocabularies.  
 
Learning Objectives: 
 
Technical: Students will explore Photoshop techniques (flipping an image, 
adjusting color and contrast, resizing and layering images, adding text). If 
students are far enough along on their hand-drawn pieces, they may also 
experiment with integrating those with photographs in Photoshop). Students will 
explore illustrator techniques (creating a vector-based image or design, 
integrating and manipulating text, moving between illustrator and Photoshop). 
 
Conceptual: Students will reflect on the relationship between text and image in 
their work and the work of their peers. They will consider why text and image 
affect each other in the way that they do. 
 



Language-Based: Students will identify words and concepts that are significant 
for them as they continue with their hand-drawn piece and transition into 
exploring computer-based imagery. They will evaluate the ways that these words 
and concepts are interconnected. 
 
Language Use: 
 
Vocabulary: Photoshop vocabulary (layering, opacity, saturation, contrast, hue, 
etc.) Illustrator vocabulary (vector, nodes, etc.) 
          
Instructional Resources & Materials: 
 
Supplies/equipment/tools: 

-Cameras (or camera phones) 
-Computer Lab, Photoshop and Illustrator programs 
 

Artwork/Media: 
 
PowerPoint Slideshow of work by artists (including but not limited to): 
Sophie Calle, On Kawara, Ghada Amer, Tatyana Fazlalizadeh  

 
INSTRUCTION STRATEGIES AND LEARNING TASKS: 
 
How will you begin: 
 
1. Welcome and introduction of agenda for the day. Students will immediately 
begin work on their projects from the previous week. Teachers will consult with 
students individually as they work.  

 
What activities will you do: 

 
2. At the end of the first hour, we will meet and have an in-progress group 
critique. Students will place a sticky note by their hand-drawn text piece that 
highlights one aspect of their work that they’d like suggestions on. We will have a 
gallery walk where each piece is considered and students will offer their peers’ 
feedback on post-it notes with suggestions. 
 
3. We will then transition and present the sub-question of the day and introduce 
the concept of adding layers (images, different mediums) to a piece to alter or 
add to its meaning. We will look at a slideshow of artists who use text in different 
platforms.   



 
4. We will head to the computer lab to experiment with Photoshop and Illustrator 
to learn how to digitally add layers to a piece. As a continuation, students can 
work with the hand written text piece they created by scanning and uploading it 
or they can choose a new image to work with.  
 
5. Students are guided through a Photoshop demo. Students will then open their 
image and will be instructed to (and shown how to) adjust the color and contrast, 
to add an additional layer, and to add text and/or image, in order to alter the 
message they’ve been working with, or add meaning in a different way. Next 
Students will open up an image of an advertisement, be guided on how to flip the 
image horizontally, save the image and email it to themselves, and will print the 
image on the black and white printer (to be used for the next class) 
 
6. Workshop in Illustrator. Students will be introduced to vector graphics and 
more advanced ways to manipulate text. Students will learn how to combine text 
from Illustrator with images from Photoshop. Students will make sure their 
images are saved and email them to themselves. 
 
How will you close the lesson: 
 
7. Students will double check to make sure their images are saved and email 
them to themselves. They will return to our classroom where we will clean up 
materials and discuss how they think the project went, what they thought about, 
what they noticed, and what they struggled with.  
 
How will you make transitions: This week we will write the agenda on the 
board so students are aware of what is coming up. Before starting each activity, 
we will give a brief synopsis of what we are doing so students are not confused 
about why they are doing certain things. When starting each activity, we will say 
how long we will spend on it so they are aware of how much time they will have. 
We will give a one-minute warning to student before going on to the next activity.  
  
Differentiated Instruction: Being flexible in the moment, for example, if students 
need to move around more we could switch seats mid class or have a walk 
around to look at each others’ work. If a student finishes early, we will give them 
a chance to revisit old questions or assignments from the week before. They will 
always have the option of working in their sketchbook, as well, if there is extra 
time. Written class-generated lists will be presented in a place where all students 
can easily see them. 



  
Informal and Formal Assessments of Student Work: 
  
Pre-Assessment: Through discussion we will gauge students’ knowledge of and 
expectations of the course. We also will gauge students knowledge of the 
themes, ideas, and artists being introduced. Through polls we will continue to 
assess which materials and processes most students are familiar with, or 
interested in learning or developing. 
  
In-process Assessment: As students work, we will circulate the room to 
converse and offer formative assessments in the form of verbal feedback. We will 
check in on students’ ideas about the essential question throughout the unit to 
note their progression. 
  
Final Assessment: At the end of class select students will present and share 
their work and the class will discuss their varying processes.  
 
A rubric will be used to evaluate Student’s hand-drawn text pieces. It will be 
passed out for them to self-evaluate and fill out in the next class. 
**See Attached. 
 
How assessment informs future instruction: The assessments from this 
lesson will inform future lessons by taking into account students varying needs 
and interests, and skill-sets. 
 
VISUAL ART STANDARDS:  
 
Standard 1: Creating, Performing, and Participating in the Arts  
Students will actively engage in the processes that constitute creation and 
performance in the arts (dance, music, theatre, and visual arts) and participate in 
various roles in the arts.   
 
Standard 2: Knowing and Using Arts Materials and Resources   
Students will be knowledgeable about and make use of the materials and 
resources available for participation in the arts in various roles.   
 
Standard 3: Responding to and Analyzing Works of Art   
Students will respond critically to a variety of works in the arts, connecting the 
individual work to other works and to other aspects of human endeavor and 
thought. 
 
 



Lesson Three –Slideshow examples: 

 
Sohpie Calle 
 

 
On Kawara 
 

 
Ghada Amer 
 

 
Tatyana Fazlalizadeh,  



LESSON FOUR 
 
Unit Title: It’s How You Say It 
 
Overarching Question: Where and how do image, text, and power intersect? 
Lesson Title: Talking Back 

Sub-question: Who is speaking to us? How and for what purposes? How 
can we explore the messages that are all around us to create an overall 
message and speak back? 

 
Grade Level: High school 
  
Time (Number/Length of class sessions): 1 class, 2 hours in length 
  
Central Focus/Rationale: 
  
In the past weeks we have looked at the relationships of text and image in 
communicating to one’s self through mapping, sending a message to one other 
person using typography styles, and lastly altering or expanding upon a message 
by adding greater layers of meaning through text, image, and medium. This 
week, students will move outside the personal and look at the way the world is 
communicating to them, and how they might speak back. 
  
Pedagogical Rationale/Theoretical Reasoning:  
 
Living in the 21st century and growing up in New York City, our students are 
surrounded by mass media and advertising in both the digital world and their 
daily lives. It will be an important skill for them to develop the capacity to decode 
these messages and gain visual and cultural literacy.  
 
To assist students in understanding the influences of the text and image around 
them, and the ways in which artists have responded in the past, students will be 
introduced to several relevant contemporary artists and art historical moments 
and movements, including the Situationist International:  
 
“Their theoretical work peaked on the highly influential book The Society of the 
Spectacle by Guy Debord. Debord argued in 1967 that spectacular features like 
mass media and advertising have a central role in an advanced capitalist society, 
which is to show a fake reality in order to mask the real capitalist degradation of 
human life.”  
 
(https://www.princeton.edu/~achaney/tmve/wiki100k/docs/Situationist_Internation
al.html)  



 
Students will be able to reference these theories and artists throughout their 
investigations. They will be able to use these theories as lenses through which 
they may observe and transform the city into an active and alterable territory 
through appropriation and subversion. 
  
Learning Objectives: 
  
Technical: Students will explore the techniques of image transfer and the art of 
collage  
  
Conceptual: Students will reflect on the relationship between text and image in 
advertisements and in the media. Students will compare their observations with 
other students. They will consider why text and image affect each other in the 
way that they do. 
  
Language-Based: Students will identify words and images that they find most 
prominent around them in their daily lives and in the media. They will evaluate 
the ways that these words and images are interconnected. 
 
Language Use: 
  
Primary Language Function: Through discussion and written reflection, 
students will evaluate and analyze the function of text in advertisements and the 
media. 
 
Vocabulary: Appropriation, subversion, transfer, Situationist International 
 
Syntax: Students will discuss their work with their peers   
 
Instructional Resources & Materials 
  
Supplies/equipment/tools: 
 
-Citra-Solv, 16oz  
-Fan (for working with citra-solv) 
-Cotton balls  
-Metal Spoons (for burnishing) 
-Big paper (24” x 36 ”) 
-Magazines 
-Newspapers and Ads 



-Pencils/Pens 
-Sharpies 
-Watercolors 
-Oil Pastels 
 
Artwork/Media:  
 
PowerPoint Slideshow of work by artists (including but not limited to): 
The Situationist International, Barbara Kruger, Hannah Hoch, Romare Bearden, 
Robert Rauschenburg, 

 
INSTRUCTION STRATEGIES AND LEARNING TASKS: 
  
How will you begin:  
  
1. While students are arriving, they will be asked to continue their work on their 
text-based pieces, and to complete the rubric distributed during the previous 
session.  
  
What activities will you do:  
  
2. Instructors will review agenda.  
 
3. Students will be given a short period of time to finish their text-based pieces, 
and complete associated rubrics. Students will take a quick gallery walk to view 
completed projects. Rubrics and work will be collected. 
 
4. Power-point presentation of artists will be shared. Vocabulary will be reviewed.  
 
5. Students will watch a citrus-solv demonstration of a magazine/newspaper 
transfer.   
 
6. Students will use the photos of advertisements they printed the previous week, 
and samples from magazines and newspapers to create an image transfer and 
collage. Students will be asked to respond to the questions, “Who is speaking to 
us? What are they saying? What do we want to say back?”  
 
7. Using mixed media and collage, students will be asked to create an image that 
incorporates text and image and that “speaks back” to the advertisement image 
they originally selected.  
 
8. Students will begin putting away supplies and magazines. Students will reflect 
on the appropriation of their images and how they convey their message. 
 
 



How will you close the lesson:  
 
9. Students will finish cleaning up. Instructors will briefly review what to expect for 
next class.  

 
How will you make transitions: This week we will write the agenda on the 
board so students are aware of what is coming up. Before starting each activity, 
we will give a brief synopsis of what we are doing so students are not confused 
about why they are doing certain things. When starting each activity, we will say 
how long we will spend on it so they are aware of how much time they will have. 
We will give a one-minute warning to student before going on to the next activity. 
  
Differentiated Instruction: Being flexible in the moment, for example, if students 
need to move around more we could switch seats mid class or have a walk 
around to look at each others’ work. If a student finishes early, we will give them 
a chance to revisit old questions or assignments from the week before. They will 
always have the option of working in their sketchbook, as well, if there is extra 
time. Written class-generated lists will be presented in a place where all students 
can easily see them. 

 
Informal and Formal Assessments of Student Work: 
  
Pre-Assessment: Through discussion we will gauge students’ knowledge of and 
expectations of the course. We also will gauge students’ knowledge of the 
themes, ideas, and artists being introduced. Through polls we will continue to 
assess which materials and processes most students are familiar with, or 
interested in learning or developing. 
  
In-process Assessment: As students work, we will circulate the room to 
converse and offer formative assessments in the form of verbal feedback. We will 
check in on students’ ideas about the essential question throughout the unit to 
note their progression. 
  
Final Assessment: At the end of class select students will present and share 
their work and the class will discuss their varying processes. At the end of the 
unit we will also offer students a summative assessment in the form of a verbal 
discussion or written evaluation.  
 
How assessment informs future instruction: The assessments from this 
lesson will inform future lessons by taking into account students varying needs 
and interests, and skill-sets.  



VISUAL ART STANDARDS:  
 
Standard 1: Creating, Performing, and Participating in the Arts  
Students will actively engage in the processes that constitute creation and 
performance in the arts (dance, music, theatre, and visual arts) and participate in 
various roles in the arts.   
 
Standard 2: Knowing and Using Arts Materials and Resources   
Students will be knowledgeable about and make use of the materials and 
resources available for participation in the arts in various roles.   
 
Standard 3: Responding to and Analyzing Works of Art   
Students will respond critically to a variety of works in the arts, connecting the 
individual work to other works and to other aspects of human endeavor and 
thought. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Lesson Four –Slideshow examples 
 

 
Barbara Krugar 

 
Romare Bearden 

 
Robert Rauschenburg 



LESSON FIVE 
 
Unit Title: It’s How You Say It 
 
Overarching Question: Where and how do image, text, and power intersect? 
Lesson Title: Power Play 

Sub-question: What does power mean to us? Where do the personal and 
the political overlap? 

 
Grade Level: High school 
  
Time (Number/Length of class sessions): 1 class, 2 hours in length 
  
Central Focus/Rationale: 
  
This week students will begin to make connections between the personal and the 
political. Throughout the course so far the students have looked at both of these 
themes separately, however this project encourages students to consider 
manifestations of power and politics in their own lives as they develop proposals 
for their final project(s). Students will brainstorm social/political issues that they 
care about and/or issues that they see in their everyday lives. 
  
Pedagogical Rationale/Theoretical Reasoning: When teaching from a critical 
pedagogy perspective it is essential to contextualize experience and to guide 
students in questioning the way that power operates in their own lives.  
  
Learning Objectives: 
  
Technical: Students will explore multiple brainstorming/planning techniques in 
preparation for their final project. They will brainstorm individually and 
collaboratively to help each other further develop their concepts. They will reflect 
on their work thus far, the work of their peers, and the development of their ideas 
as they complete a proposal form for their final project.  
  
Conceptual: Students will reflect on how power has played out in their lives and 
issues that deal with power. 
  
Language-Based: Students will reflect on prompts independently through writing 
and collaboratively through group work and class discussions.  
  
 



Language Use: 
  
Vocabulary: Power, Social Justice, Political, Proposal, intersection, 
interdisciplinary, target demographic/intended audience 
  
Syntax: Students will discuss their ideas about power in groups, and will 
participate in a group critique 
  
Instructional Resources & Materials:  
 
Supplies/equipment/tools: 
 
-Sketchbooks 
-Pencils  
-Pens 
-Markers 
-Big poster paper 
-Materials for continuing previous projects  

Artwork/Media:  

PowerPoint Slideshow of work by artists (including but not limited to): 
David McGlynn, Candy Chang, Dominique Falla, Joseph Egan and Hunter 
Thompson 
 
Handouts/Ancillary Instructional Resources: 
-Power Questionnaire 
-Proposal Form 

  
INSTRUCTION STRATEGIES AND LEARNING TASKS: 
  
How will you begin: 
  
 1. Students arrive and begin filling out power questionnaire. 

  
              What activities will you do: 
 

 2. Sketch: Students are given five minutes to create a sketch based on 
questionnaire. What does power look like? (person, place or thing, or totally 
abstract)  
 



3. Instructors will go over the agenda with students.  We will read the question 
out loud: Where do the personal and political overlap? How are our personal 
experiences connected to larger systems in society?  We will have a group 
conversation, with examples given of personal + political. 

 
4. Students will then get into four groups. They will compare and discuss their 
questionnaires and sketches. After discussing, students are told to document 
connections made on a large sheet of paper- how do we describe power? Do any 
social issues that you care about come up through this discussion? What issue in 
the social or political world (in home, neighborhood, the state, country, in another 
country) do you feel strongly towards? Why? How are these issues connected to 
your perceptions and feelings about power? Write as many things down as 
possible.  
 
5. Students post their posters and will take a quick gallery walk to check out other 
groups’ ideas 
 
6. Instructors will introduce the final project and present a slideshow of socially 
engaged art to give student’s inspiration for where they could take their projects 
 
7. Students will be presented with a final project proposal form that they are to fill 
out by the end of class.  

 
8. Students work on final proposals and continue with previous projects.  

  
9. Share/Critique: We will have a review of students’ work-in-progress and 
proposals with questions about their work - verbal and written feedback via 
sticky-notes will be provided from students and instructors 

  
How will you close the lesson: 
 
8. We will collect final proposals and let students know that we will review their 
plans and email them with specific resources and artists to look up that relate to 
their ideas.  

  
How will you make transitions: This week we will write the agenda on the 
board so students are aware of what is coming up. Before starting each activity, 
we will give a brief synopsis of what we are doing so students are not confused 
about why they are doing certain things. When starting each activity, we will say 



how long we will spend on it so they are aware of how much time they will have. 
We will give a one-minute warning to student before going on to the next activity. 
  
Differentiated Instruction: Being flexible in the moment, for example, if students 
need to move around more we could switch seats mid class or have a walk 
around to look at each others’ work. If a student finishes early, we will give them 
a chance to revisit old questions or assignments from the week before. They will 
always have the option of working in their sketchbook, as well, if there is extra 
time. Written class-generated lists will be presented in a place where all students 
can easily see them. 
   
Informal and Formal Assessments of Student Work: 
  
Pre-Assessment: Before presenting examples or definitions of the personal and 
the political, we will gauge students’ knowledge through a brief discussion.  
  
In-process Assessment: As students work, we will circulate the room to 
converse and offer formative assessments in the form of verbal feedback. As 
they develop their final project proposals we will consult with them on an 
individual basis. We will check in on students’ ideas about the essential question 
throughout the unit to note their progression. 
  
Final Assessment: At the end of class students will present and share their 
work and the class will discuss their varying processes. At the end of the unit we 
will also offer students a summative assessment in the form of a verbal 
discussion or written evaluation.  
 
How assessment informs future instruction: The assessments from this 
lesson will inform future lessons by taking into account students varying needs 
and interests, and skill-sets, and what they’d like to focus on in upcoming weeks.  
 
 
 
 
 
 
 
 
 
 



Lesson Five –Handout Index 
 
Power Questionnaire: 
 
Choose the questions that interest you and respond 
 
POWER  
 
Where do you see it?  
 
Where do you see a lack of power? 
 
When do you feel empowered? 
 
When do you feel a lack of power? 
 
What does power look like? 
 
What does power taste like? 
 
What does power smell like? 
 
What does power sound like? 
 
How do you see power in your everyday life? 
 
How do you experience power in your everyday life? 
 
Who has power? 
 
Who doesn’t? 
 
Why does power matter? 
 
Where does power come from? 
 
How do people get in power? 
 
How do you share power? 
 
How do you give power away? 
 
How do you lose power? 
 
What does power cost? 
 
Is power young or old? 
 
Is power attractive? 
 
Power: good or evil? 
 



What is the language of power? 
 
If power could talk, what would it say? 
 
Can someone be born with power? 
 
Can someone be born without power? 
 
How big is power? How small? 
 
If power were a building what would it look like? 
 
Which form of transportation does power rely on? 
 
Which subway train does power take to work? 
 
Where does power eat lunch? 
 
How does power feel about environmental issues? 
 
Does power buy organic? 
 
Where does power live? 
 
Does power treat everyone the same? 
 
What does power surround itself with? 
 
What is the currency of power? 
 
What are power’s enemies? 
 
Who are power’s friends? 
 
Where would power never go? 
 
Does power take vacations? Where? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



It’s How You Say It 
Final Project(s) Proposal 

 
For your final project(s), choose one question from the Power Questionnaire, or an issue 
or idea that resulted from your group discussion that you will investigate further. Your 
final project(s) can be 2D, 3D, or 4D, and should incorporate image and text and connect 
to our essential question for the class: 
 

How do image, text, and power intersect?  
 
________________________________________________________________ 
 
Consider the following prompts and complete to the best of your ability. 
(It’s most important to decide on a general idea, material(s), and techniques that you’d 
like to work with -so that we can purchase supplies and arrange for more 
demonstrations, etc. :D ) 
 

What is your question, issue, or idea that you’d like to investigate?  
(what else do you want to know, and how will you find out?) 
 

Who is your audience?  
(peers, people younger than you/older than you, family, friends, adults, strangers, etc.) 
 

What do you want to say to them?  
(what is the message you want to get across?) 
 

How do you want to say it? 
(what combinations of text and image will you use? is your piece bold and aggressive or 
quiet and subversive? is there just one piece, or many? is it something that can be 
reproduced or distributed? how should it be displayed?) 
 

Materials/Media:  
(paint, wire, watercolor, graphite, charcoal, paper, printed images, canvas, etc.) 
 
 

Techniques/Processes:  
(printmaking, collage, sculpture, drawing, bookmaking, poetry, painting, video, 
calligraphy, photography, digital imaging, etc.) 
 
 
 
Resources: (are there books or other important art works, texts, or videos that your 
piece will reference or utilize? will you need to do online research or research in a 
library?) 



Lesson Five –Slideshow Examples 
 

 
David McGlyn 

 
 

 
Candy Chang 

 



LESSON SIX 
 
Unit Title: It’s How You Say It 
 
Overarching Question: Where and how do image, text, and power intersect? 
Lesson Title: Final Projects 

Sub-question: What does power mean to us? Where do the personal and 
the political overlap? 

 
Grade Level: High school 
  
Time (Number/Length of class sessions): 3 classes, each 2 hours in length 
   
Central Focus/Rationale: 
  
Over the next 3 classes, students will work on their final projects. In the previous 
class, students made connections between the personal and the political. 
Students brainstormed social/political issues that they care about and/or issues 
that they see in their everyday lives. Students will now work on completing a final 
piece using text and image, to explore a notion of power that they want to 
investigate. Demos of techniques they wish to use will be incorporated for groups 
of students who need them. 
  
Pedagogical Rationale/Theoretical Reasoning: When teaching from a critical 
pedagogy perspective it is essential to contextualize experience and to guide 
students in questioning the way that power operates in their own lives.  
  
Learning Objectives: 
  
Technical: Students will analyze and incorporate the techniques and demos they 
have already learned, along with new demos introduced for specific final projects 
to make decisions on which techniques will work best to convey their idea.  
 
Conceptual: Students will make visual connections between issues that deal 
with power and the content of their final piece. 
  
Language-Based: Students will reflect on the concept they have chosen for their 
final piece to make decisions on what text (word choices) and images to 
incorporate in their piece.   
 
 



Language Use: 
 
Vocabulary: Power, Social Justice, Political, Proposal, intersection, 
interdisciplinary, target demographic/intended audience 
  
Syntax: Students will work independently, to create their “Power” pieces. 
Critiques during class will help students revisit these terms and their themes to 
discuss the progression of their ideas.  
  
Instructional Resources & Materials:  
  
Supplies/equipment/tools: 
 
 Watercolor  Collage material (Magazines)  Crayon 
 Charcoal  Modge Podge    Pens 
 Oil Pastel  Ink (India Ink)    Wire 
 Markers  Oil Based Paint Markers   Sharpie 
 Acrylic Paint  Stencils     Pliers 

Canvas  Big Paper     Wood  
  
 
Artwork/Media: Website resources: 

In Pursuit of Magic, http://inpursuitofmagic.tumblr.com/ 
Continued Story, http://theheartplace.tumblr.com/post/42570394170 
The Gap by Ira Glass, http://vimeo.com/85040589 

 
Handouts/Ancillary Instructional Resources: 

Scheduling Sheet for students to plan out weekly goals 
  

INSTRUCTION STRATEGIES AND LEARNING TASKS: 
  
How will you begin: 
  
 1. Students will arrive and look at their peer sticky-note feedback, as well as the 
teacher feedback and resources they were sent. They will be asked to begin 
sketching what they think their final project could potentially look like. They will 
add in potential measurements and materials. 
 
2. Instructors will go over the agenda and share web resources with students that 
are examples of how to incorporate social media into artwork, giving students 



ideas of where they could take their final projects even after this class is over. (Or 
simply to inspire them)  

  
              What activities will you do: 

 
 3. Demos will be given to the students who are interested in learning for the final 
project: 

-Watercolor 
-Paint 
-Charcoal 
-Bookmaking 
-Computer: GIF-design 

 
4. WORK TIME: Students will be given the majority of class time to work on their 
final projects. The instructors will walk around to answer questions and help 
troubleshoot.  
 
5. Students will break into small in-progress group critiques to touch base at the 
end of each class. For our final class, we will have a gallery walk to look at each 
student’s final project and have a final group critique as a class.  
 
How will you close the lesson: 
 
6. Students organize their materials and clean up. 
 
7. Students will be asked to reflect on what they have gotten done that day and 
what still needs to be completed in the next class. We will ask students to create 
a brief schedule of what they would like to get done in each of the upcoming 
weeks. 
 
8. For our final class, students will write and reflect on what they enjoyed most 
out of the final project and what they found most challenging. They will fill out a 
self-evaluation for their final piece.  
 
How will you make transitions: This week we will write the agenda on the 
board so students are aware of what is coming up. Before starting each activity, 
we will give a brief synopsis of what we are doing so students are not confused 
about why they are doing certain things. When starting each activity, we will say 
how long we will spend on it so they are aware of how much time they will have. 
We will give a one-minute warning to student before going on to the next activity. 



  
Differentiated Instruction: Being flexible in the moment, for example, if students 
need to move around more we could switch seats mid class or have a walk 
around to look at each others’ work. If a student finishes early, we will give them 
a chance to revisit old questions or assignments from the week before. They will 
always have the option of working in their sketchbook, as well, if there is extra 
time. Written class-generated lists will be presented in a place where all students 
can easily see them. 
   
Informal and Formal Assessments of Student Work: 
  
Pre-Assessment: Before presenting demos of new techniques, we will gauge 
students knowledge through a brief discussion.  
  
In-process Assessment: As students work, we will circulate the room to 
converse and offer formative assessments in the form of verbal feedback. As 
they develop their final project proposals we will consult with them on an 
individual basis. We will check in on students’ ideas about the essential question 
throughout the unit to note their progression. 
  
Final Assessment: At the end of class, students will present and share their 
work and the class will discuss their varying processes. A final group critique and 
written reflections will culminate the unit for summative assessment.  
 
A rubric will be used to evaluate student’s final pieces. It will be passed out for 
them to self-evaluate at the end of our last class. 
**See Attached. 
 
How assessment informs future instruction: The assessments from this 
lesson will inform future lessons by taking into account students varying needs 
and interests, and skill-sets, and what they’d like to focus on in upcoming weeks.  
 
 
 
 
 
 
 
 
 



Lesson Six –Website Index 
 

 
CONTINUED STORY AT: http://theheartplace.tumblr.com/post/42570394170  
 

 
“In Pursuit of Magic: two female street artists on a crusade to elevate 
consciousness and amplify meaning in the world.” 
-- inpursuitofmagic.tumblr.com (also on instagram & facebook) 


